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Abstract 
Blended learning is a combination of online learning with face-to-face learning. The goal of blended learning is to 
provide the most efficient and effective instruction experience by combining delivery modalities. The term-blended 
learning is used to describe a solution that combines several different delivery methods, such as web-based courses. 
Blended learning also can be describe as a learning that used various event-based activities, such as face-to-face 
classrooms, live e-learning, and self-paced instruction. The study, therefore investigate the significant factors 
influencing Malay student’s commitment in online learning specifically Business Management Students. Five 
programs from Business Management Faculty, Universiti Teknologi MARA (UiTM) namely BBA (H) Marketing, 
BBA (H) International Business, BBA (H) Finance, BBA (H) Economic and BBA (H) Operation Management were 
chosen for the study. Structured questionnaires were distributes to 600 respondents using systematic random 
sampling. The results suggested that establish a timetable or schedule, regularly email or contact learning facilitators 
and set learning objectives were significant factors in establishing student’s commitment in online learning. The 
managerial implications were discussed so as to facilitate the education providers in their strategies thus offering 
courses or training that, through the wise choice of the blend, can significantly improve learning environments for 
both students and education providers. 
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1. Introduction 
One of the new jargons to stun many of us in the education environment is blended learning. What is 
blended learning? Is it really new? How can we recognize it within our own institutions? Is blended 
learning the direction in which we want our institutions to grow? What are the best ways to blend delivery 
types? Is the term blended learning actually e-learning or otherwise? We noted that as the demands for 
superior and excellent academic intensify, a more distributed and flexible education model is needed to 
guide future efforts (Allen & Seaman, 2007; Dervan, et al. 2006). Malaysia’s education institutions have 
long relied on established approaches such as classroom and face to face instructions (Atan, et al., 2004). 
This approach may not sustain for long as innovative yet practical and appropriates method has been 
acknowledged (Varvel, 2007; Egan & Akdere 2005; Davis, et al. 2004). The questions now is: are we as 
an academician ready to explore this journey or even importantly, are our students prepared and ready to 
adopt and embrace to this trial?  
2. Literatures 
Blended learning method is perhaps the highest impact, lowest cost way to drive education institutions 
initiatives. Many education institutions have discovered unique and powerful methodologies for selecting 
the "right media" to solve their endless infrastructure problems. In addition, education institutions also 
face resistance to change among the academicians, the students and even the management. Blended 
learning is a combination of online learning with face-to-face learning. The goal of blended learning is to 
provide the most efficient and effective instructional experience by combining delivery modalities (Pena-
Sanchez, 2009; Everson & Garfiel, 2008). The term-blended learning is used to describe a solution that 
combines several different delivery methods, such as web- based courses (Cornish, 1977). Blended 
learning can also be described as learning that uses various event-based activities, such as face-to-face 
classrooms, live e-learning and self-paced instruction (Egan, & Akdere, 2005). E-learning in the early 
days was defined as “students working on their own without any interaction with an instructor or other 
students” (Egan, & Akdere, 2005). This was essentially the beginning of the concept of blended learning. 
This term refers to a learning solution that incorporates a mix of online and face-to-face elements. It has 
been further refined to mean a learning solution that contains a mix of formats, media and experiences 
(Toth & Foulger, 2010). 
Online learning or referred to as web-based learning is learning that takes place via a computer 
connected to the Internet (Vernadakis, et. Al. 2011). Typically the students logs into a system and 
accesses information from an instructor or tutorial. The students then follow an established sequence. At 
each step the students interacts with the computer to access more information or supporting resources 
from the Internet. In the web environment lessons can require readings such as posted on web pages, 
downloadable files or interacting with web-based software applications that may allow viewing of 
demonstrations, assessments, and simulated cases. Asynchronous or live chat can also be incorporated 
providing interaction with the instructor or other students. Indirectly, these interactions offer students the 
feeling of belonging to a class or cohort (Williams, 2000). Audio, video (compressed), text, and graphics 
can all be used to display the information, training, or lessons. Since web-based learning can incorporate 
the vast resources of the Internet, there is almost limitless potential for enhancement. Some of the 
resources that can be incorporated are access to journals or their abstracts, links to related web sites or 
blogs, downloading of files and information, and participating or observing any discussions or forums. 
Depending on the resources available, the initial design and objectives, and how the instruction is 
structured, web-based learning may be highly interactive. In fact, interaction improves the course as 
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students are social being and need an affective dimension to their learning experience. The cohesion and 
the kinds of relationships that form in this kind of environment are remarkable and worthy of more study. 
Online learning provides few benefits that actually depend on the teaching approach itself. The 
perception of whether something is a benefit or a challenge is based on learning style and students needs. 
However, below is a list of the most common things students have listed as benefits of online learning 
(Rabe-Hemp, et al. 2009; Allen & Seaman, 2007; Dervan, et al. 2006; Atan, et al., 2004); 
x Allows the students to study when and where they are most productive; 
x Allows the students to update his/her skills without interruption of career or personal commitments; 
x In many instances allows for the tailoring to individual needs or schedules; 
x Allows students to put new knowledge while they learn; 
x Opens opportunity to those that could not attend a traditional teaching methods; 
x Allows students to become part of a community, class, or cohort of students with similar needs. Those 
communities may continue to exist in forums after completion of the course; 
x Allows for real time exchanges as well as asynchronous exchanges eliminating time and distance 
barriers to communication; 
x Allows the integration of Internet resources. 
According to Kubala (1998), online students are more willing to participate due to a measure of 
anonymity, which serves as a motivator. Student feel more empowered. They are daring and 
confrontational regarding the expression of idea (Kubala, 1998). The reason for this behavior seems to be 
hat the tools of the web, including forums, chats, and e-mail, increase student motivation and involvement 
in class activities. If dealing with younger students or avid Internet users, they interact freely as they are 
very comfortable with the medium. Previous studies revealed that there are several reasons for the 
increase in student involvement in online classes (Varvel (2007), Bailie (2006), Egan & Akdere (2005), 
Abdulla (2004), Blackerby (2002), Simon (2002), and Williams (2000).). Some of these factors are also 
an incentive to interact freely. 
x In this medium all students are equal and have the same opportunity to speak. No gender bias or other 
such issues exist and there is no issue of embarrassment of public speaking. In fact even shy students 
excel and interact aggressively in when in forums, chat, or via postings; 
x Students have time to read, think and then express their ideas backing them with facts and searched 
information. This makes them feel more comfortable than speaking up in a traditional class without 
researching and backing their argument; 
x Students view each others answers and learn through exposure to differing opinions. This helps them 
develop critical thinking and their own opinions; 
x Instructors are more accessible via chat, asynchronous posting, or e-mail. In this medium the 
instructors is more of an equal, a peer with whom one interacts in the search of answers. 
With all the above incentives, the question that arises now is who should consider taking online 
learning classes? Should all students be offered for online learning? Or is it only for selected students or 
programs that are willing to take the challenge (Prensky, 2001) as well as must he or she be Information 
Technology (IT) savvy? 
3. The Hypotheses  
Based on the above, Figure 1 explicates the research framework of the study. The variables of the study 
were divided into two namely the independent variables as well as the dependent variables. The 
independent variables include establishing a timetable or schedule, regularly emailing or contacting 
learning facilitators, set learning objectives, establish critical thinking, accessibility and comfortable. The 
dependent variable of the study is the student’s commitment in online learning. The objective of the study 
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therefore, is to investigate the relationship between the benefits offered by online learning and the 
student’s commitment in online learning technique. Thus, the hypotheses of the study are: 
x There is a positive and strong relationship between establishing a timetable or schedule and student’s 
commitment in online learning; 
x There is a positive and strong relationship between regularly emailing or contacting learning 
facilitators and student’s commitment in online learning; 
x There is a positive and strong relationship between setting learning objectives and student’s 
commitment in online learning; 
x There is a positive and strong relationship between establishing critical thinking and student’s 
commitment in online learning; 
x There is a positive and strong relationship between accessibility and student’s commitment in online 
learning; 





Fig. 1. Theoretical Framework 
 
3.1. Pilot Study 
A pilot study was conducted using a survey developed and tested by the researchers simply because 
the occurrence of the online learning in the Faculty is rather new. It is unfair for the study to utilize an 
established instrument, as online learning approach in this Faculty is considered immature. Thus, the 
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researcher believed that exploring any potential attributes to the study would provide noble input for the 
study. The surveys were conducted during classes from January until Mac 2011. 
3.2. Participants 
The participants in the study (n=600) were from five (5) full time programs from Faculty of Business 
Management, Universiti Teknologi MARA (UiTM) Shah Alam; namely BBA (H) Marketing, BBA (H) 
International Business, BBA (H) Finance, BBA (H) Business Economics and BBA (H) Operations 
Management. The sample population was considered appropriate as it represent 8.3% of Business 
Management’s students in Shah Alam. 
3.3. Data Collection 
The final HRT survey instrument consisted of 11 demographic, 47 five-point Likert-scale from 
strongly agree to strongly disagree statements, and two free-form questions. In all cases of significance 
testing, an alpha level of 0.05 was employed. The primary statistical software tool used for analysis was 
SPSS. 
3.4. Results 
The demographic characteristics of the respondents are shown in Table 1. From the table can be seen 
that the respondents were made up of 28.2% [BBA [H] Marketing] students, 14.5% [BBA [H] 
International Business] students, 9.0% [BBA [H] Business Economics students, 14.1% and 34.2% 
students from BBA [H] Operations Management and BBA [H] Finance respectively. The respondents 
comprised of 24% male and 76% female. This female gender bias in terms of percentage representation is 
indicative of normal gender distribution among IPTAs in Malaysia. 
In terms of age distribution 10% of the respondents are between the age ranges of 18 to 20 years old. 
The entry levels of these students are from STPM or Matrix students. 1. 90% of the students are in the age 
range between 21 to 26 years old. These groups of students entered UiTM with a Diploma. They are in 
semester 3 onwards. The data indicates that 47.8 of the respondents have a computer, 23.2% and 25% of 
the students are exposed to on line learning and using it in their learning process. 
4. Results 
The demographic characteristics of the respondents are shown in Table 1. From the table can be seen 
that the respondents were made up of 28.2% [BBA [H] Marketing] students, 14.5% [BBA [H] 
International Business] students, 9.0% [BBA [H] Business Economics students, 14.1% and 34.2% 
students from BBA [H] Operations Management and BBA [H] Finance respectively. The respondents 
comprised of 24% male and 76% female. This female gender bias in terms of percentage representation is 
indicative of normal gender distribution among IPTAs in Malaysia. 
In terms of age distribution 10% of the respondents are between the age ranges of 18 to 20 years old. 
The entry levels of these students are from STPM or Matrix students. 1. 90% of the students are in the age 
range between 21 to 26 years old. These groups of students entered UiTM with a Diploma. They are in 
semester 3 onwards. The data indicates that 47.8 of the respondents have a computer, 23.2% and 25% of 
the students are exposed to on line learning and using it in their learning process 
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Table 2. Mean Scores of Benefits Offered from Online Learning 
 
 
Table 2 tabulated the various benefits offered from online learning. From the table the mean values of 
establish a timetable or schedule were 4.86, set learning objectives were 4.55 and regularly email or 
contact learning facilitators were 4.25. These were considered high. In terms of comfortable, accessibility 
and establishing critical thinking the mean values were 2.63, 2.75 and 3.85 respectively. These mean 
scores were considered moderate. 
 
Program % 
BBA (H) Marketing. 28.2 
BBA (H) International Business 14.5 
BBA (H) Business Economics 9.0 
BBA (H) Operations Management 14.1 





18-20 years 10.0 
21-23 years 65.0 
24-26 years 25.0 
Own Computer/Laptop  
Yes 47.8 
No 52.2 
Exposure to Online Learning in the Faculty  
Yes 23.2 
No 76.8 
Currently use Computer/Laptop for Online Learning  
Yes 25.9 
No 75.0 
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Table 3. Descriptive Statistics and Reliability Results of Benefits Offered from Online Learning 
 
 
Table 3 summarizes the reliability coefficient test for the measurement instrument used in this study. 
Reliability is an assessment of whether or not a scale is sufficiently free from measurement error. As 
shown in the table, the Cronbach alphas of the measures were all comfortably above the lower limit of 
acceptability [Cronbach’s alpha >.60]. Set learning objectives [.91] has the highest reliability among all.  
This was followed by other variables, regularly email or contact [.88], establish a timetable or schedule 
and comfortable doing online learning [.85], establish critical thinking while online learning [.82] and 
accessibility to online learning [.81]. Thus, all the measures were highly reliable. 
 To measure the relatedness between variables, Pearsons’ correlation tests were conducted. Table 4 
exhibits the result of correlation analysis among the variables. The student commitment dimensions in the 
study indicate positive associations with each other. The enhancement of the student commitment on 
online learning is usually based on the behaviors of the students themselves such as establishing a proper 
timetable or schedule for online learning (0.685), regularly email or contact learning facilitators (0.623) 
and set online learning objectives (0.551). However, the management of the faculty also played a major 
role too. The management of the faculty should ensure that the students have access to the online learning 
(0.785) as well as ensure the contentedly of the students in embarking to online learning (0.791). 
Lecturers need to establish critical thinking materials while on online learning (0.502). All determinants 
have low to medium correlations with each other. Thus, on the basis of the preceding findings, we can 
conclude that most of the student commitment determinants are significantly correlated and 
complemented one another. 
 










Attributes Final Items Mean Std. Dev Median Reliability 
Establish A Timetable Or Schedule 5 4.85 0.87 4.20 0.85 
Regularly Email or Contact Online 
Learning Facilitators 
5 4.25 0.88 4.10 0.88 
Set Learning Objectives 4 4.55 0.91 4.00 0.91 
Establish Critical Thinking While on 
Online learning 
4 2.85 0.84 4.00 0.82 
Accessibility to Online Learning 5 2.75 0.85 4.00 0.81 
Comfortable doing Online Learning 4 2.53 0.88 4.00 0.85 
Benefits Offered Student’s Commitment 
Establish a Timetable or Schedule for Online 
Learning 
0.685** 
Regularly Email Or Contact Learning Facilitators 0.623** 
Set Online Learning Objectives 0.551** 
Establish Critical Thinking While on Online 
learning 
0.502** 
Accessibility to Online Learning 0.785** 
Comfortable doing Online Learning 0.791** 
**p≤0.01 ; All t-tests are two-tailed  
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5.  Discussions 
A key question regarding the advantages of hybrid/blended learning is, “What learner characteristics 
enhance or detract the advantages posed by hybrid/blended learning?” A corollary key question is, “What 
instructor characteristics enhance or detract the advantages posed by hybrid/blended learning?” Apart 
from this, another question that should be address is, “What outcomes assessment models or designs are 
best suited to measure the outcomes occurring as a result of hybrid/blended learning? The results of this 
study indicate three challenges facing the hybrid/blended learning. They are as follows: 
x Creating a formal faculty development program for teaching hybrid courses; 
x Allocating the necessary time for instructors to redesign traditional courses into hybrids; 
x Preparing students to learn effectively in hybrid courses. 
Regular face-to-face classes increasingly rely on the Internet to support the activities of teaching, 
including disseminating course information; providing students with an online discussion forum; 
providing space for students to upload assignments; and providing resources and instructional support 
materials. The difference between a Web-based online course and a face-to-face course with a Web 
anchor is narrowing significantly. The natural development of doing some courses online is not surprising. 
The future looks increasingly digital, wireless, and networked. Along these lines, it is anticipated that we 
will eventually find a reversal of the logic that was applied to justify web-based courses. In the past, the 
feeling was that little, if any, effective instruction could occur online. Many educators, perhaps the great 
majority of them, held great reservations about online technologies replacing face-to-face instruction. In 
the future, it is anticipated that the change will be in the opposite direction. To borrow the metaphor, the 
new generation will be digital natives and the present generation is composed of digital immigrants. 
Hybrid/blended learning are not a novel nicety, but increasingly becoming an essential mode of delivering 
instruction. 
E-Learning advantages and disadvantages are important to consider when making instructional and 
learning decisions. Many organizations and institutions provide different forms of training and instruction 
to their employees or learners. Typically they provide needed training by sending people to school, 
holding in-house training classes, or providing manuals and self-study guides. In some situations it is 
advantageous for them to use e-learning or other forms of e-learning instead of the traditional training. As 
with anything else, there are benefits and limitations, as well as pros and cons. There are many 
advantages to online and computer-based learning when compared to traditional face- to-face courses and 
lectures. The advantages and disadvantages of blended learning depends on whether you are a "savior" of 
learning or a "beneficiary" of learning, each group has its own "stake" on the advantages and 
disadvantages, of course, as the groups are subject to differing points of view. 
Blending learning is more interesting that combine various formats of learning programs to achieve the 
single final goal. Usually online programs are merged with classroom learning for a quick elaboration of a 
subject in detail with different source of information brought together at a single place. It also includes 
materials of learning that comprises varied forms that are effectively made to use. Blending learning has 
its own track of teaching field that makes the learning effective and lively creating more interest and 
involvement. Blending learning has marked its name in the instructional designing for variety of reasons 
and curriculum. Curricular advantages include self- paced, distance, instructed classroom delivery more 
easy and improve the strand of instruction. The result of the study indicates that blended learning is more 
suitable for self interested and enthusiastic people who go crazy about learning new stuff. Experiencing 
difference of learning with varied learning tools, diversity of approaches and balance over different 
source of learning methodologies, comfortable training when required, concentration over the learning 
activity is more specific and focused as long as we keep committed to the technique of learning. 
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Poor learning habits and lack of interest to initiate learning is one of the most common drawback 
among some learners. Lack of motivation and self-initiation, slow or unreliable internet connectivity, 
instructors unavailable on demand are some of the drawbacks. Maintenance of the software, more 
referential stuff on material sources creates frustration with lack of familiarity with the structure and 
routine to get along with the streams of learning. Understanding the importance of the blended e- learning 
process helps to make more achievements over learning with the available source of learning. Online 
courses are generally flexible and more convenient to learn. You can possess educational help from 
experts and professionals from different field at one single place of e-learning assistance. The advantage 
is that different people learn in different ways, therefore a blended learning strategy will teach more 
people than a non-blended. Also, when you are shown the same material in different ways it increases 
your ability to remember the material. 
The disadvantage is it takes longer to prepare a blended strategy lesson plan. This means the teacher is 
spending even more of the off time getting ready for classes there aren't any perfect teaching strategies as 
much as there aren't any bad strategy. Using different methods depending on the topic learned, the class 
ability to learn each topic, the time allocated, the goals expected, etc. Some topics need to be memorized 
(rote learning) others need to be analyzed and/or experienced (student-centered approach). In addition, 
some students learn better by seeing images (visual learner), others learn better by listening (auditory 
learners) and some need hand-on experience (Kinesthetic learners). Using different methods helps all 
learners’ types to learn and understand effectively. Each person learns through different means. Another 
advantage is for a teacher, the y have the privilege of learning new things and new modes of 
communication... Things don't change overnight, but the age of paper books is moving closer and closer 
to the age of "Kindle". The next generation of teachers may be sitting in their classroom and they might 
only use "Kindle's" for reading groups and "tablet PC" instead of books and papers to teach. 
6. The Implications  
The findings of this study have significant implications for research and practice. Basically, it suggests 
that 
6.1. To the Management of the university; 
x The Infrastructures (internet, computers, computer lab, technician’s lab etc) must be upgrade to the 
latest technology. Special attention should be paid to revising and updating the curricula, equipment 
and educational materials on a permanent basis in facilities of education. In integrating the system 
three criteria should be considered; relevance [practicality and needs], readiness [capacity and needs] 
and resources [availability]. 
x The preparation of the syllabus/contents must be tailored towards online learning. While the contact 
hours should be determined / calculate appropriately whether it is for weekly or monthly basis. 
x In structuring the program it must be able to benefits the students and lecturers as well as the 
administrators. 
6.2. To the management of the faculty; 
x The training to all (students, lecturers and administrators) 
Training programs for students, lecturers and administrators should facilitate aspiring and practicing 
students, lecturers and administrators to be competent personal users of ICT. They should train 
students, lecturers and administrators to be able to make use of ICT as mind tools and should also train 
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to be able to make use of ICT within many different educational or pedagogical settings. In this 
context it is not in adapting their education to ICT but rather of adapting ICT in their education. ICT 
must be used to meet educational objectives in a way that is integrated into the program. Curricula 
offerings for online learning should be adequately revisited so as to intensify ICT training and skill 
acquisition required by both lecturers, students and administrators to thrive in today’s technological 
age environment. 
x In this mode of study option there is flexibility given to students, lecturers and administrators. 
6.3. To the lecturers / students in the faculty in terms of commitment or reward 
The online classroom is a new learning environment for lecturers and students. While many students 
have been very successful in the traditional classroom, the online learning environment offers an array of 
obstacles and opportunities that must be attended to in order to be successful. The success in online 
learning requires the effective integration of online strategies 
7. Research Limitations  
Due to limited time and lack of samples, this study should be replicate for bigger sample that will be 
able to provide better results. In addition, the respondents are not willing to answer accordingly. 
8. Future Research Direction  
This study can be replicate and extend to all UiTM’s branches to justify and certify the present results. 
The researchers should explore more variables/courses/programs (franchise)/ from other universities for 
comprehensive theoretical research. In addition, a comparative study can be done to other IPTAs and 
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